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Abstract 


This study has investigated the interlanguage features in spoken language of four 
foreigner learners of Bangla. Data has been collected through interviews which were 
recorded and analyzed. The analysis of the respondents’ language has been made in 


terms of phonetic, morphological and syntactic aspects. 


The language deviations may be attributed to different factors such as L1 interference to 
some extent, and other aspects related to psychological processing, motivation and 


language use. 
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Chapter 1: Introduction 


1.1 Foreword 
One of the main challenges facing many countries is how to maintain their 
identity in the face of globalisation and growing multilingualism. There is 
a case for regulating the status of English but ways need to be found of 
reinventing national identity around a distinctive mix rather than a single 
language which is kept pure. (p.116) 
From the above statement of Graddol (2006) it is very clear that at this point of 
civilization monolingualism is rapidly disappearing from the face of the earth. Ellis 
(1997, p.3) opines that in the time of ‘global village’ and ‘World Wide Web’ people 
around the world are not merely limited to their own speech communities. Hence learning 
a second (third, fourth ... ) language is not just a pastime rather it has become inevitable. 
From the second half of the twentieth century a keen interest arose among the linguists in 
second language acquisition and they focused their studies to know how people acquire a 


second language. Collection of the samples of Learner language or Interlanguage has 


proved to provide a valuable insight in this regard. 


1.2 Aim of Study 
In this research, first of all, effort has been taken to make the concept of ‘interlanguage’ 


and its various features clear. Then, available literature on Interlanguage is displayed and 
discussed. Characteristically, all the obtainable literature is about learning English as a 
second language. There is almost no traceable work on Interlanguage where Bangla has 
been learnt as a second language. To carry out my research I have interviewed four 
foreigner learners of Bangla of different nationalities employed in different professions in 


Bangladesh as my random subjects. 


Since the main way of investigating L2 acquisition is by collecting and describing 
samples of learner language, the major focus of my data collection was to trace various 
features of Interlanguage in the out put the learners and to analyze the errors found in 
their output from phonetic, syntactic and morphological levels. There might be some 


common hurdles where most learners stumble. Once we become familiar with the errors 


they make, our knowledge of their lapses may work as guidance for both teaching and 


learning Bangla as a second language easily. 


1.3 Background 
A researcher usually chooses his topic of study from his field of interest. He is not 


supposed to maintain zeal to the last in pursuing the objectives of a research in any topic 
from a field which he is not interested in. My interest in the foreigner learners of Bangla 
started from the date of coming to IML when I found the institution to be a panoramic 
center point of union of people from around the world reminding me of Newman’s 
microcosmic world of liberal education. In a single floor of the institution there are 
dozens of departments of different languages. In particular, Bangla Department attracted 
me the most and I was glad and proud to see pupils of different nationalities learning 
Bangla and at the same time, as an ELT student, I also felt curious to observe the 
appearance various aspects of second language acquisition in their learning Bangla. My 
quest got an impetus when we found a chance to interview a Korean teacher at IML to 
study the interlanguage features of her output in Bangla. That was done as a class 
assignment and was done in a very brief period of time. From that point onward I was 


planning to pursue this topic in a little more length. 


1.4 Research Questions 
One of the first methodological steps in a research is to formulate a research question. By 


a research question a researcher formally states the aim of his study. It is usually focused, 
concise and arguable. The research question states clearly what the study will investigate 
or attempt to prove. It works as a guideline all through the study. The research question is 
a rational statement that comes from what is known or believed to be true or understood 
and accepted from available literature of the concerned topic and it leads the investigator 
to what is unknown and requires validation and proof. An accurate and clearly defined 
research question saves a lot of beating about the bush and directs the researcher what is 


to follow first and foremost. 


In this study I moved with one central question along with two sub questions. The key 


question that I had in this investigation was, “what features of interlanguage are found in 


the output of the foreigner learners of Bangla?” There are various traits of interlanguage 
and it is supposed that they appear in the interlanguage when any one learns a language. 
Do they appear in the foreigner learners’ performance in case of learning Bangla? I 
wanted to know the nature of their linguistic deviations. The second question that I posed 
was, “Are there any special feature in their effort to communicate in Bangla?” Every 
language and the speakers of that language are unique to some extent. Does Bangla cause 
some special feature to arise in the output of the learners? Finally, in a shorter range, my 
quest was, “what may be attributed to those deviations of language which the learners 
make?” Are the deviations caused by some individual difference factors like motivation 
and intelligence or by the interference of their mother tongue? These are the questions 
that spelled out the scope of my activity in the survey and gave a form to my 


investigation. 


Chapter 2: Literature Review 


2.1 Introduction 
The term ‘interlanguage’ was coined by Selinker (1969, 1972) to refer to the progressive 


knowledge of the second-language learners on their way to the target language. A 
plethora of terms have been used to mean the language leaner’s language. Along with 
‘interlanguage’ it is also called ‘interlingua’ or ‘interlingual identifications’ (Weinreich, 
1953), ‘approximative systems’ (Nemser 1971) ‘transitional competence’ (Corder 1971), 
‘interim grammar’, and ‘language learner-language’ (Corder 1978) by different scholars 


at different points in time starting from early sixties. 
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Figure: | Interlanguage (Corder 1971, in Richards1974, p162) 


2.2 The concept of Interlanguage 
Interlanguage is the midway of a second language learner in his journey towards the rules 


of second language. This body of knowledge is different from both his mother tongue and 
the target language. At any given time in the continuum, from a point he usually marches 
forward but he may also become stagnant or may even slide back. Before we look back 
into the history of interlanguage let us be familiar with the idea as McLaughlin (1987) 


puts it: 


Generally speaking, the term ‘interlanguage’ means two things: (1) the 
learner’s system at a single point in time and (2) the range of interlocking 
system that characterize the development of learners over time. The 
interlanguage is thought to be distinct from both the learner’s first 
language and from the target language. It evolves over time as learners 


employ various internal strategies to make sense of the input and to 
control their own output. (p.60) 


2.3 Interlingual Identifications 

In the history of exploration of psychology of second language learning Weinreich (1953, 
p7) is the pioneer to discuss different aspects of interlanguage, though it was not termed 
so at his time. He calls it ‘interlingual identifications’. He opines that, in a language 
contact situation, such identifications can develop in the phonemes, in the grammar and 
in the semantics of the concerned languages. Selinker (1972) criticizes that Weinreich did 
not make clear where these growth take place. According to Selinker a latent 
psychological structure in human brain must be assumed for those developments to take 
place and that latent structure is activated when one learner attempts to learn a second 
language. Lennenberg (1967, pp. 374-379) calls this structure Latent language structure 
and according to him in that structure there (a) is an already formulated arrangement in 
the brain, (b) is the biological counterpart to universal grammar, and (c) is transformed by 
the infant into realized structure of a particular grammar in accordance with certain 
maturational stages. Selinker’s latent language structure is not exactly the same as 


Lennenberg’s. 


2.4 Transitional Competence 
Corder (1967, 1971, 1978) in his various essays speculates somewhat the same 


phenomenon of interlanguage with different terminologies like ‘transitional competence’, 
‘idiosyncratic dialect’ and ‘language-learner language’ etc. He classifies performance 
‘mistakes’ as unsystematic and ‘errors’ as systematic; errors occur due to the inadequate 
knowledge of the system of the target language, and they are termed as transitional 
competence (Corder, 1967, p 166). According to him, errors are indicative of the 
developmental state of the fact that learning is taking place. They also prove that learners 
employ strategies and they have a tendency to induce rules. Corder thinks both first and 


second language learners employ the same strategies. Corder (1967, p.166) states: 


I propose therefore as a working hypothesis that some at least of the 
strategies adopted by the learner of a second language are substantially the 
same as those by which a first language is acquired. Such a proposal does 
not imply that the course or sequence of learning is the same in both cases. 


Corder opines that studying language-learner language and their errors is very essential. 
They will help us to know the learner’s innate strategies to dictate our practice and 
determine our syllabus. The progressive knowledge of the learner will lead us to adapt 


ourselves to their needs rather than to impose on them our perception of their needs. 


2.5 Approximative systems 
Richards (1974, p 29) says “Nemser’s terminology is a little different from Selinker’s but 


it is applied to precisely the same phenomenon. He uses approximative system for 
interlanguage”’. Nemser (1971) first classifies the languages in contact situations as the 
target language (Lr), the source language (Ls ), an approximative system (La) and Lat ... n 
indices refer to systems at successive stages of proficiency. An approximative system, 
according to him, is the deviant linguistic system actually employed by the learner 
attempting to utilize the target language. He also says that learner speech at a given time 
is the patterned product of a linguistic system. La, is distinct from L, and Lr, and 
internally structured. He also states that in a given contact situation, the approximative 
systems of learners at the same stage of proficiency roughly coincide. Regarding the 


importance of interlanguage study Nemser (1971) summarizes: 


Investigation of such leaner systems is crucial to the development of 
contrastive analysis theory and to its applications to language teaching. 
However, these systems also merit investigation in their own right through 
their implications for general linguistic theory. (p.62 in Richard 1974) 


2.6 Interim Grammar 
Selinker (1969, 1971, and 1992) provides the most encompassing discussion on this 


issue. He says that there is a latent language acquisition structure in the brain of language 
learners. He maintains that interlanguage studies can be done based “on the observable 
output which results from a learner’s attempted production of a TL norm” and to 
establish relevant data we need 1) utterances in the learner’s native language (NL) 


produced by the learner; 2) IL utterances produced by the learner; and 3) TL utterances 


produced by native speakers of that TL. When an investigator has these three sets of 


utterances within a theoretical framework he can begin to study the psycholinguistic 


processes which establish the knowledge which underlies IL behavior. Selinker (1972) 


states: 


I would like to suggest that there are five central processes (and perhaps 
some additional minor ones), and that they exist in the latent psychological 
structure ... ... I consider the following to be processes central to second 
language learning; first, language transfer; second, transfer of training; 
third, strategies of second language learning; fourth, strategies of second 
language communication; and fifth, overgeneralization of TL linguistic 
material. Each of the analyst’s predictions as to the shape of IL utterances 
should be associated with one or more of these, or other, processes. (p35, 
in Richards 1974) 


These five processes in brief are as follows: 


1) 


2) 


3) 


4) 


5) 


Language transfer: some items, rules, and subsystems of the interlanguage may 
result from transfer from the first language. Example: What did he intended to 


say? (Selinker, 1972) 


Transfer of training: some elements of the interlanguage may result from specific 
features of the training process used to teach the second language. Selinker here 
talks about a Serbo-Croatian learner who always mixes up the use of English ‘he’ 


and ‘she’, though the learner had the he/she distinction in his mother tongue. 


Strategies of second language learning: some elements of the interlanguage may 
result from a specific approach to the martial to be learned. Example: Don’t worry 


I am hearing him. 


Strategies of second-language communication: some elements of the 
interlanguage may result from specific ways people learn to communicate with 


native speakers of the target language. 


Overgeneralization of the target language linguistic material: some elements of 
the interlanguage may be the product of overgeneralization of the rules and 


semantic features of the target language. 


Fossilization according to Selinker is the state of affairs that exists when the learner 
ceases to elaborate the interlanguage in some respect, no matter how long there is 
exposure, new data, or new teaching. Among the learners there is a tendency of 
backsliding, that is, producing the errors of early stage of development of second 
language learning. Selinker and his associates think that IL development is different 
from first language development and it caused mostly due to language transfer 
phenomenon. He cites the example of the French speaker who retain the uvular /R/ in 
their English interlanguage, English speaker who use English word order in German 
sentences. He also admits that it may occur due to other factors. It may be caused by 
language learning strategy. It may so happen that a learner has learnt enough to 
communicate then he may siege to learn anymore and will tend to avoid the trouble of 
learning. Selinker (1992) confirms his view of language transfer and fossilization as 
crucial aspects of interlanguage and lays farther importance on the extensive study of 


interlanguage to reach insight in the field of SLA. 


Selinker et al. (1975) presents a study where he argues that there is definite systematicity 
in the interlanguage of the learners. He says in this systematicity there are some strategies 
involved like — language transfer, overgeneralization of target language rules, and 
simplification. In this way, as Selinker states, interlanguage is the interim grammar which 
develops different cognitive strategies — for example, transfer, overgeneralization and the 


correct understanding of the target language. 


There are some remarkable tenets of interlanguage. Consulting the prevailing literature 
and mainly based on Selinker, Ellis (1999) discusses three major features of 
interlanguage. They are: language-learner language is permeable, dynamic and 
systematic. Permeability in interlanguage means the rules that constitute the learner’s 
knowledge at any one stage are not conclusive or fixed rather they are amendable. That is 
developmental IL knowledge is ready to receive modifications. The dynamic feature 
refers to the constant changing nature of interlanguage knowledge. The learners slowly 
accommodate new hypotheses about the target language system. A process of “constant 


revision and extension of rules is a feature of the inherent instability of interlanguage and 


its built in propensity for change.” (Ellis 1999, p50). The systematic feature of IL refers 


to the fact that there is a rule based nature of the learners’ use of L2. That is IL of the 


learner is a rule governed behavior. The learner does not haphazardly select rules from 


the store of his interlanguage rules; rather he does this in a systematic way. 


Selinker (1975) shows the involvement three main strategies of language transfer, 


overgeneralization and simplification, under systematicity feature of interlanguage in a 


study of 10 boys and 10 girls in a French immersion class. The children were taught by a 


native speaker. The learners could talk among them in French and could understand the 


teacher but they had no scope to use French outside the class: The study is as below: 


Type of error 


Construction 


Examples 


Language Transfer 


English transitive meaning 
given French intransitive 


verbs. 


Lexical confusion 


Improper pronoun 


placement 


Elle marche les chats (she’s 


walking the cats) 


Des temps (sometimes) 


Le chien a mange les (the 
dog ate them) 


Overgeneralization 


Overgeneralization f French 


adjective placement rule. 


Past tense form modeled on 


most common conjugation. 


Use of subject form where 


object form is required 


Une maison nouvelle (a new 


house) 


Il a coure. (he ran). 


Je lis des histories a il en 
francais. ( I read stories to 


him in French) 
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Simplification Use of one form (infinitive) | Le fille mettre du confiture 
for all tenses sur le pain. (the girl put 


some jam on the bread.) 


Aboidance of French post- 
position of adjective Un jour qui chaud (A hot 


day.) 


Table: 1 Errors found in the speech of children in an immersion classroom (Selinker 


1975, in McLaughlin 1987) 


Three salient views regarding the development of interlanguage dominated the 70s. 
Selinker and his associates thought the learners develop the rules of the target language 
through cognitive strategies like simplification, overgeneralization and language transfer. 
Adjemian argued that it is a rule goverened behavior and can be analyzed linguistically 
like any other natural language. It is according to her, is a set of grammatical intuitions. A 
third approach was backed by Tarone (1979, p.65 in McLaughlin1987). He maintained 
that the interlanguage could be seen as analyzable into a set of styles that are dependent 
on the context of use. He gave more importance to the context of use and argued the 
context to be the determinant. In this way, we see the evolution at work in the 
interlanguage hypothesis from the beginning when it came into being as a protest against 


morpheme study and contrastive analysis. 


2.7 Early Survey 


As IL data of foreigner learners of Bangla is not available, at this stage of literature 
appraisal we shall choose three case studies concerning phonological, morphological and 
syntactic data of interlanguage from the vast ocean of IL records to relate and compare 


them to our present data of case study. 
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Larsen-Freeman (1991) presents Schumann’s (1978) famous case study of Alberto, a 33 
year old Costa Rican frame polisher, provides us with a body of very useful and 
interesting data regarding syntactic structures of English language related to the 
auxiliary, in particular negation, inversion, the possessive and plural "'s" forms, the past 
tense, and the progressive "-ing" for interlanguage study. Alberto used to live with a 
Costa Rican couple in a mostly Portuguese section of Cambridge, Massachusetts. 
Schumann along with other researchers observed Alberto’s untutored acquisition of ESL 
for ten months. Schumann tutored him for seven months after ten months. Schumann’s 
instruction was of almost no use. Alberto was still mostly in no V stage ESL acquisition. 
The summary of Schumann’s study is that Alberto was not successful with negative 
placement, question inversion, supplying grammatical morphemes apart from plural "s", 
auxiliaries apart from "can”. Schumann concludes observing Alberto’s interlanguage that 
he is using a reduced and simplified form of English which is similar to pidgins 
(Schumann, 1978, in Larsen Freeman, 1991). Alberto’s percentage of success was as 


follows (adapted from Schumann, 1978): 
Auxiliaries forms of copula ''be" 


over 80%: "can" 85% 70/83 "are" (1pl) 100% 3/3 
"were" (2) 100% 2/2 

"am" 98% 63/64 

"is" 94% 969/1035 

10%-80%: "am" 75% 3/4 "was" (1sing) 67% 4/6 
"is" 71% 45/63 "are" (2pl) 52% 13/25 

"will" 38% 17/47 "were" (3pl) 33% 1/3 

"do" 35% 96/277 "are" (3pl) 29% 23/78 

"are" (3pl) 22% 5/27 

under 10% "would" 8% 1/13 "was" (3sing) 6% 2/34 
"does" 1% 1/75 

"did" 1% 1/90 

"was" 0% 0/3 

"could" 0% 0/3 
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"have" 0% 0/3 
"has" 0% 0/3 
Success rate of some other grammatical issues in percentage: 
plural "'s 85% 
irregular past 65% 


progressive "ing" 58% 


possessive "'s" 9% 
regular past 7% 
inversion 5% 


Some of the Alberto’s outputs were as follows: 


Negatives 
I don't have the car. 
I don't understand. 
You don't understand me. 
No like walk. 
I no understand. 
That "learn" no understand. 
No remember. 
No have pronunciation. 
No understand all. 
No is mine. 
I no may explain to you. 


No pass. 


Interrogatives 
What is surance? 
This is apple? 
You may change the day, the lesson the day? 
You will come back? 


You will come here the next Monday? 
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Declaratives 
This picture is 'On the Point' 
It's problem for me. 
Picture is very dark. 
In my country is six year in primaria. 
Is necessary. 
Is very bad, no? 


This man is wrong 


Ellis (1997, p 6-10) presents two case studies of Schmidt (1987). Schmidt’s first study 
was with Wes, a thirty-three year-old Japanese artist who left school at fifteen and was a 
naturalistic learner of English. When he started to visit Hawaii in connection with his 
paintings, he got regular opportunities to use English although he had almost no scope to 
use English in his own country. Schmidt observed him for three years and recorded 
Wes’s conversations and monologues. Schmidt focus was to check grammatical aspects 
like auxiliary be, plural —s, third person — s, and regular past tense. At the end of the 
study Schmidt concludes that Wes had little or no knowledge at the beginning of the 
study of most of the grammatical structures he was investigating. Moreover, he was still 
far short of native—speaker accuracy three years later. For example, he continued to omit 
—s from plural nouns, rarely put — s on the third person singular of verbs, and never used 
the regular past tense. Eventually though, he turned out to be a good communicator and 
conversationalist. He was able to pick up the formulaic expressions very quickly like 
“Hey how’s it? What’s new?”. He used to use verbs either with simple form or ing form 


without knowing the difference. Two of his utterances are as follows: 
All day I’m sitting table. 
So yesterday I didn’t painting. 


Schmidt’s second study was with two child learners, J, a ten year old Portuguese, and R, 
an eleven year old Pakistani, in classroom contexts learning English in a language unit in 
London. J received schooling and could speak his language but R could speak Punjabi 


and could not write. J was in the unit for four terms i.e. twelve months and R was for two 
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years. They received both formal and informal instruction and got exposure to TL. The 


ability to perform requests was the focus of the study. J was found weaker than R. 


Interestingly, their achieved skill to perform requests were almost at the same level in the 


end. Their developmental interlanguage to perform requests runs as follows (adapted 


from Ellis, 1997, p 8-10): 


Developmental | Participant Request Discussion 
hierarchy Utterances 

1 J Big circle J wants a cut out of big 
circle from his teacher only 
with two words 

1 R Sir. R just points at a piece of 
card to let the teacher 
know that he wants him to 
put a staple in it saying a 
single word 

2 J Give me. Begins to use _ simple 
imperative verbs 

2 R Give me a paper. Do 

3 J&R Can I have the yellow book, | Sometime later they learn 

please? to use ‘can I have ...’ 

4 R Miss, I want. They start using extended 
linguistic device. R makes 
use of ‘want’ statements 

4 J You got a rubber? J uses ‘got’ statements 

5 J&R This paper is not very good | Occasionally both of them 


to colour blue. 


use hints instead of direct 
request. J wants his teacher 
to give him a different 


coloured piece of paper 
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6 J&R Can you pass me the pencil? | Finally, the learners begin 
to use ‘can’ with a range 


different verbs 


Table: 2 The learners developmental interlanguage to perform requests (Ellis, 1997) 


The progressive feature of their IL knowledge is very easily remarkable as we see by the 
end of the study the learners’ ability to use request developed considerably, though unlike 
the native speakers their requests were mostly direct and were within limited range of 


expression irrespective of their teacher or friend as their addressee. 


Interlanguage feature in the phonological level is commonly found. Selinker (1972) talks 
about some IL utterances in his famous essay “Interlanguage”. There he discusses some 
phonemic IL like final r English words are not properly pronounced by the many 
speakers of English of other languages. Frenchmen trying to pronounce [] in the word 
athlete make [t] though he may know to pronounce [e] in other words. To an Israeli 
learner [r] becomes [w]. He opines that all these may happen due to language transfer 


process of interlanguage. Selinker (1972) maintains these occur from: 


spelling pronunciation; e.g. speakers of many languages pronounce final — 
er on English as [¢] plus some form of r; cognate pronunciation, e.g. 
English athlete pronounced as [atlit] by many Frenchmen whether or not 
they can produce [e] in other English words; holophrase 
learning(Jain,1969), e.g. from half-an-hour the Indian learner of English 
may produce one and half-an-hour; hypercorrection, e.g. the Israeli who 
in attempting to get rid of his uvular fricative for English retroflex [r] 
produces [w] before front vowels, ‘a vocalization too far forward’...(p.41, 
in Richard 1974) 


Another popular source of interlanguage phonology data is Schmidt (1987). He 
experimented with 34 Egyptian learners studying in secondary school, aged 15 to 17, 
learning English as an FL. It’s a common notion among the teachers of English there that 
Egyptian learners have difficulty with English /e/ and /d/ sound and they tend to 
substitute them with /s/ and /z/. Schmidt used two sets material in both English and 
Arabic language consisting one passage of about 150 words, a word list of 20 words, a 


list of 10 minimal pairs both in Arabic and English centering /e/ and /6/ to check whether 
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or not the learners substitute them with /s/ and /z/ (Egyptian Arabic © and 5 ). He let the 
students read aloud hiding his main intention of checking the pronunciation of particular 
sounds and recorded them. It was finally seen that Arabic /e, 6/ and /s, z/ are contrastive 
in careful speech and they do not substitute; English /th/ and Arabic /th/ are not identical 


and it is not yet sure whether & can be read as /s/ and 5 can be read as /z/. Schmidt (1987) 


concludes: 


The study reported here has investigated a very limited area of 
interlanguage phonology in order to support the claim that a careful and 
sociolinguistically oriented, contrastive analysis can predict some FL 
errors - i.e. that a better case can be made for language transfer than for 
explanations independent of native language.(p.375) 
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Chapter 3: Data Collection 


3.1 The Study 
One of the most important and crucial episodes of research is data collection. The main 


purpose of gathering data is to make important decision based on the collected 
information through various types of analysis. Inaccurate data may ultimately lead to 
invalid results. There are several ways of collecting data. Topic and area of the research 
usually determines the means of collecting data. There are various ways like interviews, 
face to face or over phone or computer assisted, questionnaire, observation, document 
review and so on. For my data collection I have used face to face and over phone 


interviews. 


3.2 Participants 
I chose four interviewees randomly of different nationalities working in Bangladesh in 


different institutions. Two of them were teachers at IML, DU. One of them was a student 
at IML. The fourth one was an American research fellow at ‘Grameen Shakti’ in 
Bangladesh. I shall be using pseudonyms for my respondents. They were namely Mary, 
Elizabeth, Lidia and Kitty. All are adult and received training in Bangla for different 
periods. Ms. Mary is twenty five of age. Besides her mother tongue she knows English 
and Arabic. She received a training of Bangla for two months at IML. Ms. Elizabeth is 
around thirty year old; she knows French, English, Hindi and Arabic besides her mother 
tongue Italian. She is doing a research on Sufism of a particular a sect of Muslims at 
Chittagong in Bangladesh and at the same time writing a grammar for the Bangladeshi 
learners of Italian. She has completed a two year course in Bangla language at IML, DU, 
and her Bangla is quite up to the mark. Ms. Lidia has completed a six months course at 
American centre at Dhaka in Bangladesh. She can hardly speak Bangla. Ms. Kitty is 
teacher, aged thirty five around, staying in Bangladesh for two years to teach Spanish 
mainly to the Bangladeshis. Though my respondents differ from each other in respect of 
period of instruction of TL they have received, but all of them lived in entirely in a TL 
surroundings. They all moved mostly among the educated group of people who are able 


to use English to communicate them. As two of them had to deal with Bangladeshi 
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students they always got an exposure to the target language, and other two being 
researchers they also found enough scope to mix with common people to get ample 


chance to gather TL information. 


3.3 Method 
To collect data I depended mainly on semi formal interviews with a qualitative approach. 


I could not follow longitudinal observation, though my topic demanded. The tool I have 
used mostly was a voice recorder. To conduct my interview I have used a 2 GB Sony IC 
recorder (ICD-ux81) and mobile phone (Symphony s110). Placing the recorder before the 
interviewees I let them speak. Some time, with some of them, I had to give a list of 
question written in English along with Bangla translation which I was going to ask them 
just few minutes before the session. For eliciting more data I have asked usually 
descriptive questions like — aivala faced atl ATF A (please tell us something about your 
village/town) to let them talk freely. The interviews lasted for fifteen minutes on the 
average. I conducted two interviews of each subject and I tried to make the in-between 
gap of sessions as long as possible. The maximum gap that I could manage was more 
than a year. When the interviews were over I firstly backed up the recordings in my PC 
and online, then I transcribed them for analysis. Two of my interviews were over phone, 
where I made the call and kept the conversation recording button on. In all cases I have 
ensured my subjects that all the data will be kept confidential and will be used for 


research purpose only. 


3.4 Limitations of the study 


3.4.1 Delimiting the Topic 
Investigation into Interlanguage and its various features require a vast scope of time and 


length. Interlanguage studies have various dimensions like social, discourse, 
psycholinguistic and linguistic aspects. Another important thing is Interlanguage 
researches are by nature longitudinal, but I had to work, virtually, within four months 
time. Therefore, as an MA dissertation I had to zoom in my view and be selective. 


Narrowing down my focus I have anchored on phonetic, morphological and syntactic 
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deviations that the learners make in their effort to produce Bangla language and tried to 
analyze them. 


3.4.2 Time 
To do this research I had to meet some tough challenges. The first one was the time. I had 


to feel the time-tightness all through. The time was very limited to pursue a topic like 
interlanguage. The topic usually demands a prolonged survey. Except my first 
interviewee, all the other ones had been conducted within a very limited time boundary. 
One of the time consuming job in this study was transcribing the interviews in Bangla. 
The time which should be allowed to find any significant change in the output of the 
learner could not be given and I had to rust to finish virtually within three months time or 


SO. 


3.4.3 Respondents’ Unavailability 
Another constraint was to manage foreign learners to interview and to get a schedule 


from them. In most cases access was restricted. To talk to them I had to go ina 
roundabout way of being recommended by my teachers otherwise it was not possible to 
talk to them. Again, most of them are not easy to seat for an interview and interestingly, 
some time, they were not comfortable with me particularly, may be for my look and 
costume. Once they could be made understand the situation, they were not free. Time 
went by even when they agreed to give time and you cannot be insisting in anyway. To 
conduct my last interview I had to wait even till the end of September. Thus respondents’ 


unavailability posed a considerable threat to the completion of my study. 


3.4.4 Language Problem 

Another barrier that I had to face was the barrier of language to communicate my 
interviewees. I had to speak in Bangla mostly to check their comprehension. They 
understood Bangla if spoken slowly, but at times they could not understand and I had to 
keep on repeating. They in some occasions also made complaints that I spoke too fast to 
follow. Sometimes English was the means of rescue but once you start in English the rest 
of the conversation ensues in English and it was not easy to come back in Bangla again. 
One of them was very weak and answered questions based on guesses. Some of their 


utterances of Bangla were so much affected by their first language that I failed to 


20 


understand them at times. While transcribing it was a practical problem and I had to listen 
to a note in the recorder dozens of times. It so appeared that to understand some of their 
individual accents I should have spent more and more time with them. Sometime they 
said something in response to the questions which created very funny situation. Minimal 
pairs like “ Oita ” “ wret-oret ”, “ aIga-wPRt” ,“* eTei-waT ” and “ ix-a7 ” were not easy 


to handle and created problems. For example: 


TaTArqicud Akt MICR? (Do you have pond?) 
PPA? Vi Bl PHA GS Bez (Oh, certainly, I have dogs in my 


house.) 
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Chapter 4: Data Analysis 


4.1 Introduction 
Among the learners, Mary, the Korean learner of Bangla, has been the first subject and 


her output has been full of interlingual identifications. Elizabeth the Italian was almost at 
the level of the natives. Lidia the American and Kitty the Spanish did not yield anything 
significant for much analysis. Here I have based mainly on Mary’s and Elizabeth’s output 
for analysis. Mary was not just the beginner and she was also not a refined speaker of 
Bangla. She was left somewhere midway. Her output was full of fillers, gaps, fumbling, 
hesitation, repetition and overt request for help. Another feature of her speech was that 
she was continuously using English words. Though she was a good communicator and 
maintained the session well, her speech gave a clear view of her developing knowledge 


of Bangla phonology, morphology and syntax. 


4.2 Phonetic 
The developing aspect of her knowledge of Bangla phonology was distinct. Mary had 


problem with the Bangla aspirated sounds like /**/,/g*/, /t®/, /s°/ 6%, 4, 2%, ®) in the 
words like PIT (CRT), OCF (RCP), WT (SIT) | She said “ why cHfazey IF” in response to 
the question “where does your family stay?” She says “wre*” instead of “it”. She uses 
the sound /t/ “Ss” for the sound /{'/ (‘ 2’). In Bangla, language is “or”. Mostly she calls it 
“arar’. Here the sound ‘&’ is very often replaced by ‘@’. It is the same with the word ‘or’, 


she calls “ale”. Again the second‘s’ is replaced by the ‘W’ sound in the word “Ww” 
becomes “tu ”. The sound ‘ 4% ’ is taken over by the sound ‘o’here in her case. The 


sound /t/ (G) is commonly replaced by‘®” in the final positions of the words like “ fever, 
a-@ ” . The velar voiced aspirated /g'/, “*’ sound is also replaced by unaspirated velar 
sound /g/‘*”. Some of her vowels were also not like the native Bangladeshi. Her /o/ (@) 
sound tended to be more round and like ‘8’ or ‘G’ /u/ in the words ' 21, 907, #ca’. 
Sometimes the final sounds of words were missing. She uttered words like “are 
(orereret), afer (af) ’’ where she dropped the final sound. She used “cer, Serre, 
Referer, Sec, err” for the Bangla word “ve”. A remarkable feature of her delivery is 


she also made the right pronunciations occasionally. Along with the ones discussed, there 
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were some other idiosyncratic utterances what suggest that she was yet to develop full 


competence in respect of phonology of the target language. 


Elizabeth’s speech was almost like anybody in Bangladesh. She spoke very slowly. There 
were pauses and fillers in her speech. She achieved a high degree of accuracy, but she 
was not able to bring complete accomplishment regarding Bangla pronunciation. Her 
interlingual state is easily noticeable in her utterances. She had problems especially with 
the Bangla aspirated sounds like /*t/,/g'/,/ 3f» /,/2e34/, /th/, /et/, /AB/ (Ce? SR? OR? SAV OP 6? 
“o’) . We have several examples of this all over her speech. In the sentence “ 8a*~ core 
771?” she failed to produce the aspirated sound ‘2’ in the word ‘tac#"’. Again here, “a4 
AF BTS GIP”, both the glottal /h/ *’ and strong alveolar /*/ ‘@’ sounds in the word 
“arse” are not accurate. Here ‘2’ sound is replaced by simple ‘Av’ sound and ‘R’ sound 
became soft like Arabic /9/. She said “1x76” “by” “aw” which would be respectively 
“eit” “Bert” and “za. She missed all the aspirated sounds from these words. The 
same thing happens with these words as well “®t”, “GIcHen”, “IDM” “ABI” “SAT AOL” 
“ars”. Her second interview showed almost no change. At one point she said, “42vt 4aure 
eur” here she missed the // sound very noticeably. The second interview with her 
showed no change almost. At one point in the second conversation she said, “42t 42ure 
ur...” here she missed the /{/ ‘6’ sound very remarkably and it was overtaken by the 
sound /d/, though she was able to articulate ‘t ’ sound elsewhere clearly and accurately. 
In respect of vowel sounds we find very few lapses. At one stage she said, “4 BU 4801 
ar’. Here the Bangla vowel /o/ “s’ became /u/ ‘S’ to her. ‘cB’ is the right utterance 
rather than ‘g>”. In the sentence, “Sit Ug COUICT..COUIE aq”, /A/ sound in the word 
“ga” is replace by ‘S’ sound. So we see interlingual aspects can be identified in the 


performance of Anna very easily. 


Kitty could speak little Bangla though he has stayed in Bangladesh for more than two 

years. His Bangla was yet in the holophrastic stage on the average. One curious thing 

about him was, he could understand Bangla if spoken slowly but he could not produce 
that much in response. The most striking feature of his output from the phonetic 


consideration was the whole set of alveolar /6/ sound like /t/, /t/, /d'/ (8, 8, ©) seemed to 
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be absent in his speech. In case of Mary and Elizabeth, they could make these sounds but 
failed only to produce the aspirated ones. Even Kitty’s English was devoid of the sounds 
like these. He said at places, “wif, fo-rer, UtaPer, BO, Yo", where he failed to make the 
Bangla sound /¢/. Aspirated bilabial /+/ ‘&’ sound is also absent in his speech, as we find 
him say, “let ocqe <r and not “Sir...8Fr’. Bangla retroflex /¥/ too is found missing in his 
effort. Here, “Safsfotw oF WHIT GRACE, Uist AiwiFifS” the sound /¥/ and aspirated /0/ 
are absent in the words “Surv” and “air”. In respect of vowel sounds, he used /#/ sound in 
place of /8/ in the word “Qs”. In fine, from the analysis of little amount of his Bangla out 
put it can be said, Francisco is to go a long way still to approximate the knowledge of 
Bangla sound system and he is conspicuously stranded in this regard suggesting his 


obvious interlanguage state of TL. 


4.3 Morphological 
Mary’s performance also indicates the progressive nature of her knowledge of 


morphology of the target language. For instance, she said, “fe #14?” in place of “f& 
wt?” Here she fails to add Bangla suffix “4” at the end of the word “ 7”. In 
another place she said “fafeq word @ 7a 419” using an extra suffix ‘t” to the word 
“word”. Regarding Bangla food she said, “.. =f SRT 1 eT AIT 4eR..””. the suffix ‘i’ is 
missed here. Elsewhere she said “rd aie wis ROS DT”. With the subject I (if) in 
Bangla the form of the verb should have been “ 012” according to the rules of Bangla 
grammar. Yet in another place she told, “viafte Gtr ace,” . Here she used “aera” 
in place “acer. Yet in another occasion she said, “visite Gita SARA Bi”, where she 
was supposed to say “alt ta”. She also said, “ CT AA.. AAA BAS AIM SA” 
while, may be, trying to say, “ tifaary TeR.. fcercns OT UA "eM Fos” . At one point she 
said, “Ole SY AFICAoS CATS “Aft” . She said “APICHCS” without saying “ATM fre’. She 
showed a tendency to use “tS” suffix in all cases — “aicafaeice, fafoxirw, 

favigeniece Aw”. Still at another point she said, “cesar wae dite fofy x1af"”, it could 
have been “faite AW Divo fofy atzA”. Again, here the same thing happens, “At OIC 
ceifaar, cpifsaicw, ceifeaics <rat at acer..””. In these occasions she was not sure of the bound 
morpheme she was to use with the word “c#ifar’. In the sentence “f48.. GR. BRET WIRE 
waea Crest ..z..” she was not certain which functional free morpheme would be proper 
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to use. Being asked what languages she knew she replied, “sift fafeg ara fois, ora 
AROAT, CHS Gat SI, so, and Japanese RK BAS, Aart o.. Sf, French, Spanish for, 
wIcal DIafre fois”. Here in this case she was not able to use the word “Gifs” in place of 
“fof”. It was may be due to ‘language transfer’ from her mother tongue Korean or from 
the knowledge of English language where ‘know’ is used for knowing a language and 
also for knowing a person but in Bangla we have two different words “Sf” and “aif”. 
And interesting enough, she was able to use the word “&ifs” correctly in her second 
interview —‘ .. Getifaer Sat, Gas TAT, TTT STAT, GAS Gif’, She did not say “fof” 
anymore. It suggests that some development has taken place within one year time. She 
used the word “*if##1@” in several occasions not exactly with its usual meaning. Moreover 
she used some Korean words like “ala, RT © ic, AW Aes, WIE” directly in her 
output. It shows that some progression has been taking place. All these, may be, are the 


traces of Sadia’s increasing and progressive knowledge in Bangla morphology. 


Elizabeth’s output was almost free from morphological mistakes. She has achieved nearly 
native like control over Bangla morphemes and their use. Regarding morphology only in 
one or two occasions she was found a little wavering. At one stage she said about 
cooking pasta, “*if.. face Sr, Aa few BAT, WAT HOA, TCA VAT |lSTA BIS”. She said “oer 
Bee” it was better to say “ECb Bea” or “PoCS ev#’”. In another occasion she said, “GTACETET 
GIPt Hea DTT Gidea CAT Bea”. In such situation it is usually said, “GfScq CP SW” or “ATS 
CY” to describe a process. Except these she was right all through in fifteen minutes 


conversation in respect of Bangla morphology. 


4.4 Syntactic 
Mary’s out put also shows that her knowledge of Bangla syntax was still in the flux. Her 


participations were full of grammatical lapses indicating the developing aspect of her 
understanding of the rules bangla sentence formation. At one stage she said, “ax*r 4a, 
arcs’ #347". Where she could have said, “Ser Far, BT BCR BFA’. Then again, “Alert 
Sat aH Pea, MSTA PCA.. IRATE AT AN... AfeT AOT.ATNRI.. easy WF” is not upto Bangla 
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syntax. A little afterward she said, “A= 41... TPT YS WPT fH aH ReMTR.. Rea” ; first 
she said “cv” then she corrects immediately “cafe” to maintain the sequence of 
tense. A little later she said, “itl SACS, AAT GA AZ, CS sound A&, Sls “eet rare Pricw 
prev’. It is clear that she was trying to say, “MICHA OAR AZ GAP AGS TET SAT TCR, 
wia..”. Then again in the second part of the sentence she uses “oi” with first person. “Or” 
is used with second and third person and here “bi” is appropriate. In Her sentence, “Atv 
BCT CTA, CHATS, CRIPITICT STAT AT RET, FH Prifee sat oice few aside Gat GS, WIAA.. visi 
CCE, DIST GID ART, CO DIS GIbis SSRI SiS. UT.. fee Awe BTR” she failed to 
maintain the sequence of tense. She wanted to say, “Att Uc Sifaaiow, vy rife <a fer, 
arabe wrar frat ..”. Same thing happens here again, “Fates Crasher OUT... CPIPRTATA BATA eR fee 
CHP AM, fea SCHIP WA Baalt SeATR’”’. She used the form “@ttR’” whereas, it was 
proper to say “#taf%1” with fourteenth centuries, a time point in the past. Again here, 
“TA UCTS disferer CIbTA fiveR’”’ she used “fvecR” inplace of “fcafety”. She said at some 
point, ‘Sit Sfeaw.. Serco Byzs di celcHR..”, here as well she failed to use the past form 
of the verb “cacafeera””. At the end of the second interview she said, “...8% 72am facafe, 
facefeery”. Though she said “fete” first, but was able to maintain the tense sequence 
rightly immediately afterward and said,“fcafey”. Another interesting feature of her 
speech was her use of double plural which is not used in Bangla. She said, “orereét atqre 
WIA RTS . Aco wrt Picsew..””. It is usually, “Wersrt acre aA...”. It shows that within 
one year time her knowledge of Bangla has improved. We see that Sadia’s performance 
in Bangla had lapses of various types like subject-verb agreement, sequence of tense, 


word order and so on indicating the changing nature of her learning. 


Concerning Bangla syntax, Elizabeth was found almost up to the mark. According to her 
there is no rule in Bangla especially in speaking. She changed the word order very 
frequently without affecting the message of the sentence. Though her speech was full of 
pauses, fillers and gaps, she did not violet any rules of syntax grossly. At one point she 
said, “nfl Ge Faq aeeTcHCT PRATT SCT, WIP MSH ACT AeAca Et, Is facw atifafy ”. It would 
have been better to say, “Oidid 49 ACIeT Baer” to maintain an accordance with “fey” 
in the first part of the sentence. We cannot call it her lack of knowledge of Bangla tense 


since she had not made such mistake in any other places. 
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Kitty’s output was too little to analyze them from syntactic stand point. He was still in 
one word stage. He was mainly using the lexical free morphemes of Bangla to pass the 
message somehow. When he says, “Sift <Ret Giftal’”’, it seems to be a formulaic chunk. It 
was the only complete Bangla sentence he used in the entire conversation. Since nowhere 
else he was found to use any other complete sentence in the target language. Elsewhere 
he was using single word one after the other carefully. Finally, his knowledge of Bangla 


syntax was very meager. 


Lidia’s output was too scanty to analyze. Though she understood Bangla if spoken very 
slowly, but hardly could she produce Bangla sentences. After much trouble she said at 
one point “Sify ate az AT ICT”. Syntactically the sentence is almost alright. 
Morphologically we can trace problem with the sentences very easily. “ofr” should have 
been “aaa” or in place of “art *1c7” she could have said “%3" $f”. From phonetic 
consideration “<T’ should have been “7”. Lidia seems to have the same problem with 
the aspirated sounds like other respondents. Bangla aspirated bilabial sound /*V/ is 


mistaken for the sound /b/ here in this word. 


4.5 Summary 
In fine, we see that the features of interlanguage are present in the out put of the learners 


some way or the other in phonetic, morphological and syntactic level. Here we see that 
all these four learners had interlanguage state to various extents. Lidia was the least 
successful in acquiring the knowledge of the target language. Kitty’s performance was 
that of a beginner’s. Mary exhibits all the features of interlanguage in her effort to 
communicate in Bangla. She is ready to take risk to convey her message in the TL. 
Elizabeth’s performance suggests that she reached almost a near native proficiency in the 
TL yet her performance from phonetic consideration clearly shows that she is still 
stranded in her interlanguage condition. The more one has achieved the accuracy in the 
target language; the lower is his interlanguage hurdle. The performance of the 
respondents’ can be shown in the following figure where Lidia belongs to the lowest 


level of the ladder where as Elizabeth is at the peak: 
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Figure: 2 Acquisition of Bangla by the foreigner learners 
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Chapter 5: Discussion on Findings 


5.1 Analysis 
Among the four interviewees the first two, namely Mary and Elizabeth are found to have 


interlingual state clearly in their performance. Mary displayed all the aspects of 
interlanguage appear in her output. Anna is stuck somewhere in her knowledge of 
phonetics of the target language; otherwise she was found to be very competent in 
communication. It goes in favour of the idea of Selinker (chapter two). He opines that it 
is very hard to overcome interlanguage state phonetically. He cites the example of French 
and Indian speakers of English who never change no matter how much training is given 
to them. Lidia yielded almost no data in Bangla to take into account seriously. Yet, her 
case is a very interesting one if we look for the causes of her failure. It will be discussed 
in a separate section of this chapter. She spoke only one Bangla sentence “auf att 
aS et CA” which was can be a memorized formulaic structure. Kitty’s speech had also 
some aspects of the interlingual stage. The major errors of the participants can be shown 


in a table as follows: 


Name of | Type Interlanguage performance Probable target form 
the 

learner 

Mary Phonetic aat, Brier, Rover, Vist WAT, Baler, Faeyr, OTT 


Morphological | f% 71%, fafey aat fot, Roe | fe AS, UT GIN, FRCS Die, 
DIAL, Didite CID MOTT, UT | Sb oer, . eich, wrt 
OCA Digest CITA FICAR, G, WT | AACR, AiwaT Aer, IvferTICS, 
AFICHTO 


Syntactic BCA DWOVVA, SSAITO BAP oT | AAP WIV, .. AAP OT 
CARR, Pia ATR dIoS fof CATT, PICS AS dT 
tah, fee etic AT acer fest fois ater, fees ACT AY SCAT 


29 


Elizabeth | Phonetic ONSIt AMIATS RSs AAATS, VT, Fa, TAT, 
CE AAD FI, Por 
face 
Morphological | 30 IA.. Foe Ges 1 FCB BS 
Syntactic WS Fat TTC RTT BCT, _ AAT GER AACA CART 
SORT ABP AWA VANE 
Kitty Phonetic OATS eT, STAT ifs, Sept , 1 IT, SEPTCT APE, SICAPOT, 
A APT, GAPS, BS ait 
Lidia Phonetic qt Orr 
Morphological | Sif Cincy 


Table: 3 Interlanguage performances of the learners 


Here we see that all these learners display interlingual identifications in their effort. The 
deviations that they exhibit comprise all phonetic, morphological and syntactic 
categories. Their language-learner language can be explained from the standpoints which 
were upheld by the forerunners of the concept. At this stage we shall try the learners 


output by three criteria namely language transfer, overgeneralization, and simplification. 


In the output of Mary we find the ‘language transfer’ feature of interlanguage is at work. 
‘QT, AKT ICH, AS AM, *erE AM.” had been the outcome of direct transfer of the 
elements of her mother tongue. At another place she said, “al Aer eR WE WT’. It can be 
an example of ‘transfer of training’ or ‘overgeneralization’ feature. In Bangla the word 
“aH” is used to indicate different types of meat for example “ga eA, AA TT, FAA 
awe’, but in English and in many other languages it is not so. There is a particular word 
for every kind of meat as in English we have beef, mutton, and chicken and so on. Sadia 
used “is” even for fish overgeneralizing her knowledge of the target language or it 
might have been caused wrong transfer of training. Same thing might have happened 


when Mary used ‘?©” suffix with “frefernrece” and “fof” with “onfy fefey aar French, 
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Spanish fofy, aca brafre fof”. Bothe for knowing people and language in English ‘know’ 
is used. May this is the case with Mary’s mother tongue. In Bangla we use “ef” for 


knowing a language and “fof” for knowing people. 


Kitty’s effort “9 I, &.. over FI, POTS TS PY, IPO I WAHT, AAP OT TWAT, CR... Foc, 
IPO FET, YFOT BS FI., POT foo” can be an example of ‘simplification’ process as 
argued by Widdowson (see chapter 2). At one point Francisco introduced an interesting 
argument. He opined that as the Bangladeshis say “a7fy aif” they should also say “ory 
vif?’ and not “airy 2” or in other way, if we say “of *17” then we should also say “ofr 
ary” not “ofa wifey’. Here Kitty’s tendency to ‘overgeneralize’ rules is very clear. 


Elizabeth’s lapses are very few. Deviations in her output can also be judged by those 
three techniques. When she says “Waste x1 ,@ APT’ she misses the aspirated sound 
like /k*/,/tf*/,/d3'/, /t'/, /d4/. It may be caused simply by language transfer as these are not 
present in Italian. She might have replaced them by their nearest counterpart in her 
language. It is very curious that in her second interview she said at one point “..4@U7 
§zore 4PeT ..”. Here the /{/sound is replace by /d/. We cannot call it to happen due to her 
lack of knowledge of that sound. She has rightly used the sound at several places. We 
cannot overlook the role of context. Learner’s performance may differ from context to 
context as argued by Tarone (1979). At this point another issue becomes clear that 
competence is not necessarily equal to performance. The single morphological mistake 
may be due to overgeneralization of the target language rules. She says “wit W7.. bez 
&”. In Bangla it is commonly said “fbr eforw fice B77”. It can be an example of transfer 
of training as Selinker (1972) thinks. In this way we find lapses might have been caused 
through those techniques. 


5.2 Different Factors 
If we try to know the reasons for the variable performances of the learners, we shall see 


different factors at work. The most obvious one among those factors is L1 interference. 


Elizabeth’s and Mary’s failure to handle the aspirated Bangla sounds may be an example 
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of L1 interference in the phonetic level. They do not have these aspirated sounds in their 
respective languages namely Italian and Korean. It so happens in case of Lidia as well. 
She says “97 77” and not “wr ...”. She is an American native speaker of English. In 
English there is no bilabial aspirated sound. Bilabial aspirated sound /b‘/ is absent in 
English. English has either labiodental /v/ or bilabial /b/. Professor Islam (1990) suggests 
in this regard, “The English speakers will have to learn to pronounce and distinguish the 
voiceless unaspirated stops (k, tf, t, {, p) and voiced aspirated stops (.b%,d*,g',d3*)”( 
p.2). The same mihgt be the case with Kitty. She avoids all the sounds like /t/ /d/ along 
with Bangla aspirated ones. They are replaced by /t/ and /d/. 


The role of formal instruction is another phenomenon worthy to be considered at this 
stage. It is generally assumed that the more the instruction, the more is the competence in 
the target language and lesser is the interlingual state. Among the four learners, Elizabeth 
shows relatively less interlingual identifications in her performance. One understandable 
reason is she received longer period of instruction. Unlike anybody else among the 
respondents she had two years of formal training and longer exposure to the TL. Hence 
she excels others in performance. The equations goes problematic if consider the cases of 
Mary and Lidia. Mary had two months training of Bangla, whereas Lidia had almost six 
months training. Mary out performs Lidia in communication in the target language. Lidia 
could hardly produce a complete meaningful sentence in Bangla. And without having any 
formal training Kitty also bits Lidia in TL performance. Lidia’s case also reminds us 
Schumann’s case study of Alberto. Alberto is a burning example of fossilization in his 
knowledge of target language English. Lidia is also likely to backslide and fossilize 


somewhere. 


Individual difference factors like motivation may also be at work. In the case of Lidia the 
role of motivation is very obvious. She is a research fellow in “Grameen Shakti” in 
Bangladesh. She has got an interpreter to help her all the time. So she is not in need to 
use Bangla mostly. She always mixes with higher officials who feel proud to speak in 
English to her. Moreover she has got some Bangladeshi friends here in Bangladesh. They 


are also enthusiastic to speak in English to her. And finally Lidia is demotivated to use 
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Bangla. On the other hand, Mary and Kitty are strongly motivated; they are to work with 
work with TL group of people as language teachers. It may also be the case that 


Elizabeth, Mary and Kitty have global motivation which Lidia does not have. 


It is very hard to claim anything cut and dry. Context or language use is of course another 
influential component to determine the performance of the learners. Complex Socio- 
culture factors between the learners and the TL group of people might also affecting the 
performance of the learners in some way or the other which requires further in-depth 
longitudinal study. To summarise we can enumerate the factors that may work as 
powerful determinants in the development of interlanguage: 
> sociological situation 
- affective factors 
- amount of exposure — input 


> 

> 

> - opportunities for expression 

> - negative feedback - (note - not correction, but signalling incomprehension) 
> 


- absence or presence of pressure on communication 


5.3 Implication for Pedagogy 
Attitude towards learners’ error needs be modified. Learners’ errors are not something 


immediately to be eradicated. Rather errors are inevitable and to some extent healthy for 
language learning. Teachers view, syllabus and teaching materials everything should 
come in accordance with learners’ internal system to let learning take place. It may be 
said at this stage that the students’ errors are a precious resource for the teacher, which 
inform a teacher about the state of her pupils' interlanguage. It suggests that learning is 
taking place and the learner is applying various tactics to master the rules of target 
language. We have to think anew about the traditional negative marking for learners’ 
error. It may affect learning adversely. Interlanguage studies also suggest that there is 
natural order in acquiring the components of the target language. So, syllabus design 


should also reflect the learners’ preference. 


In summing up, we may have some general implications from the study regarding 


learning Bangla in particular as a second language in respect of the difficulties that the 


33 


learners face. In the phonetic considerations, it is very much evident that all these learners 
observed are found to find problems with the aspirated Bangla sounds. They, the 
aspirated sounds of Bangla, pose a considerable threat for the learners and they cannot 
handle them accurately. In respect morphology, inflectional and derivational Bangla 
bound morphemes are also not very easy to deal with. The functional free morphemes 
like ‘7B, WRT, ORT ARR BID” are also found to be mixed up by them. Sequence of tense 
and subject-verb agreement of Bangla syntax also appear to be a tricky area to tackle to 


the learners. 


5.4 Conclusion 
This research has revealed that the features of interlanguage are very much present in 


case of the foreigner learners of Bangla studied here and it is helpful to develop a better 
understanding of the phenomenon in the context of learning Bangla as a second language. 
The focus of the study here has been the lapses or deviations that the learners make in 
their effort of learning Bangla and to analyze them from phonetic, morphological and 
syntactic level. It is surely enlightening to be familiar with all these problems of the 
learners and at the same time they may offer us an insight in teaching and learning 
Bangla language in an improved way. Nevertheless, the study of interlanguage is very 
essential in its own right. It is supposed to give us an access into the intricate learning 
psychology or the built in syllabus of the learner. According to Richards and Sampson 
(1974, p18) the approximative systems or interlanguage (mistakes in traditional sense) 
are not some harmful pathologies which are only to be removed from the learner, rather 
they are, may be, the necessary stages in the gradual acquisitions to the target language 
system. Studying them may lead us to greater understanding of language in general and a 
more human approach to language teaching. We shall conclude here citing Corder (1967 
cited in Richards 1974 p.27) regarding the importance of studying the learners’ system. 
According to him if systematic study of the learners’ lapses is made then: 


We may begin to be more critical of our cherished notions. We may be able 
to allow the learner’s innate strategies to dictate our practice and determine 
our syllabus; we may learn to adapt ourselves to his needs rather than 
impose upon him our preconceptions of how he ought to learn, what he 
ought to learn when he ought to learn it. (p27, Richards 1974) 
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Today, finally, we find much of Corder’s suggestion is in application in methodology, 
materials and syllabus design especially in CLT where there are meaningful pragmatic 


practice, democratic and supportive teacher’s role and a changed out look to learners’ 


errors. 
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Appendix-1: Glossary 


CLT = Communicative Language Teaching 
IL = Interlanguage 

L1 = First Language 

L2 = Second Language 

L, = Source Language 

Ly = Target Language 

L, = Approximative system 

NL = Native Language 

NS = Native Speaker 

SLA = Second Language Acquisition 


TL = Target Language 


Bw 


Appendix — 2: Transcription of the interviews 


* Learners output is in italics 
Name of the interview: Ms Mary 1 
Date: 05, 07, 2010 

Duration: 00:16:06 

Place: IML 

» Ore card HITS PD ETA 


1 PHP 


: General things 


> OWA PAA CLIT LCP? 

1 OTA, ... HT... MTT..T MPR CPLA OIE 

> ARC CPT UICPeT? 

 IMCT 2 SIT UPN BCT UP, MS ATCT SCRA? 


2 Oster Fs OUT CTT GAT GICeTeT? 


or... of Refs arr fey, Cree TRecwer, CLES srr zeifs, so, and Japanese se AAA, 
oraret or.. fof, French, Spanish for, aicar oieterer fof | 


: Orit fe CBI CRT CACHE Interested? 


: (Bb CT CAC GY, CA, CT GY... SF... 1S BF 
: PA? 


CPA? UMN.. GRIT ACT BW, GPI.. Parents Aare aT, Auce education faces 
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TarAtfy AO VM VT Pcl OMT ACT ALCO interesting GALT ACA AACR? 


: ANH interesting. Abel interesting? &.. .. 


2 OPIT OP 2 ARCA.. 


CB BRT ARCS PICAICHA, 


: AIT? BA PCAC? 


BH? Aw ofa, FS AAT, G.. AMT STAT Wa eT He, OAT Seca.) Wa eT BHT | 
ZC OLA PUPP POS , CHW, PTL, G.. MAPA.. HT DA GCS 


: Structurally tA wraIeT AAcocs difficult AA Bw 


OMIT wey ey Sefery Tar, SIC AT.. POT, FIT Structure, AIT WT compared to Fert 


structures are opposite . O1%. fee, Serr War aAseIT Pea, aa BeA.. Ie WAT aA.. AT 
207. ART. FR 


> ARS 


URIS? 
> UT WIT? 


eT TAT, Ufa Feo. Pe RST, SY. CY AS AA, WIA, MMT AACA ATO fa for IY,.. 
foror, for ary ate faa for aU, ND TT.. JP ANS, MS THT BS PT HR age VAN... RAVAN | 


1S.. ATOR ry, ACTOR fry, Severs Wa ACCT POW WMeNCHPICHA APT CHS, OTS Selery ar oer, GIS Aes 
ea Ta PNTS LT. Pree 2 


1 ARS 
MARAT CRIS structure. THAT AACS 
1 Weer aa, fee 


“IRA structure PAT ANANCR ? 


wea Was structure compared to CRIA SAT, A.. WI F.. similarities Az Are 


relative SZ! Of ..se SPY Treen Srice, fafex word, fea word.. Frex word TS AeA BT, and 
sound ? FRET SACS AAT SA CS, AZ sound Air&, GF Wet Ane PICS diz 


: IRI SIG origin fe SItifter Geet THI CAT CAP OPAC, Ales? 
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TH AT Ve,  Pmifoe Tar eR fre TAL WAT CHS, OCA... DIRT CAUCH, DIRS CITA AAR, CO 
DIRT CIT DIS PH. OMT.. HE MSS VAR, Moeww caifsary Sore SS ace, Prifse aS FS.. 
IR. COT ORT PHOT HATA AMET AHAAPT OT... PLAT SANT IR FH S.. CTE DIRT PART 


: GAT BCae 


ING GCL , 4.4. MTT MT... Mee WAT ee cH fave... CIT Sorre fave IIT 
DRA PHa.. PA | ATP ANCH.. VATE Fea ACY LOTTA OICTR DIRfer IDI FICACR | PAT MUCHOS 
forget, FANT DISS IIS ART PT SI MPT ITP ATCT TWeaacw acy Seu Tar, oy Wa Acer, 
CMS 6 NCA? FHS MAPT GAP DIRS DTA ART Bie HG MSH... TTAIS CHR WY... AVA -WA 
SAP ART BHT | OS AR MR. DISA. DISA HIT PHly.. AMICH BT OS ITS VAT .. 


BET FR IT CCHS AHTHCAST ACR? 

TPS LTT ACL, HPS TT S.. See ANC 

2 TNT STAT? STANCAPT aTT 

1 MT OCT ATT? O.. AAT SCC Ben fore fesse AT RCT. [PE VOM A] PH AT UWF 


URN CPT FTATR? 
1 @, G7 TAB, IAT AIP WY.. A WT. BS A.. 


UMA <A .. 

LRT MAI SIT ICTR Per BT | WIS FER AAP GT NS | CHABT?..BMA PY... xT Fee? 

real 

2, PY ART | SPT OT PR MAMA, MMR , MT WR ey WR gaey [ert We] ery WZ e ART 
CTP OPI, CPIMITOS CH.. BY AIT ATE BCR [SIS VY HANTS CATS Alfa | FHS GACT AT GAT 
face ART PACS RCT .. ACP AATA.. AAAS AT ewer scar... FHS VST .. WP CTH OTR, GCHT 
BCR, VHA CAP, PNT 8 CPF .. 

: PT Bhs SIR ? 

ae? 8.. Faro OCR, SPT TRE MRT PS... NRE 


MAW Moet Srat Pratt Pratt feve 
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PINT BT Fe? AMT MPT SEICPD , STANT HPT SCID 4 PICT, PICS 
2 CPT OPT ARG? 

OT .. SAUMAST ST, SPA AA .. ATCO WT | PORTS. 

MA TIMMS HT TT PBT TORRE? 


fafee Hacore foRRBRD , fae . BIST PIA. LCOS, CITT PIG TCR . PHP CIT CO, ASAT 
GY PHP DIT WTP BOT 


2 OTS CACY Fee CT reer CLA CIRCA RT? 


2 BCT? A BCT OMT TAT, SECS ACT AGT TETAS PACS RL.. APT | FPS IAT.. HTP CY 
LMG ALHT SAAT... AIH SAAD. ASH FBCGVSA.. BY CUPS TRAST SY Sherer Ar 
PT? SEPSPHOT OY. LEIA’ AMPMICTT CT OS Seaver PITS BIT, HAT AWA GT CHe.. 

PHS OMA. GMAT. HCL RAN... CT CCT AAS. Fafoy OPT SICR.. Fafea DFT BICS..AIe.. o..Fefey 
DIF BCR ..Y 

PCR MISTS FNCCO TY GUNS. AT OTT AIS. ATT ARG] CIS SSB HTK TIA Seceer 


DT, OMIT, OPT SCT... AOATO ACIP dT CAA, SoUCw.. AAT OPT OT aT ACTH PACT ..DT 
OT. MCO..AG foley IIPT AST . 


: PHAMCS We oT PCI RI? 
PICS? CPR TWAT ICS fort UST.. MEG SY TOT. 4712 Fre 
vey SPURS thank you FREI TT? 

TTA TTC oe cee one 


4] 


Name of the interview: Ms Mary (Interview No. 2) 
Date: 13, 09, 2011 
Duration: 00:04:19 


Place: IML 


OUTAey CPT GNC ? 


ICT CPI MPCRP 


ICT OLB FP YATTATCTT BCT, SHITUMNT BCT MP 


oraifey CHIR, SCTE VST GAT CHIT OPAL Grea Fee? 


Tew Crd Gia Pe fas ofa fcc ey? 


2? 


aT OT Gan Bo fay afr farce? Pofna Picafecry 


: Of BE BVaPT PCa, Picereeny | 


1 OPIS AS Fee OTAHfel TRIDCI CUCFR VO CACPTG? 


£8, ROP CACH BUCA 


: BIST Sra atsateryoT Fee TIC? 
22THT, BHT © CICA 


2 PP CHIR CPVDT CPIT SPAT CIP IAC RP 


: fry orn sfatererer Srar 


ZOD .. 


SOTHT CPIT BAT GTR? 


fF 2 Of .aal Be, Ay MR, fafee FF 


SNOT P 


MERE , FPCICT SITS? VTE 


IP BIA BT PST AMATO BT PICT FP? 
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BIB BiH Di? PACT TANTS ZA? GH. .. Fare, foe, .. 


SIRT TCT OT BT | 


: Ml? MENT TCT TNT Zz? 


fare Fer Alert 


Of. OF. BS. .. fof aae fee Fr Tea AWAITS 


Mey 


Te, We OT AT , We OlAAICH OT 


298 fob Bez fee DT BCR CaP 
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fomer acer, foror acr.. aaa ifr face Bf Br .. DT Tal, BI Cost Pace MT 


TAT ACIP SCH STAT SCT, CRIES WACHCT SVICAPTS 


427? JLT OTLGY,, IPT HW TWA WACK SHICAPTS 


Teeny Hee CHICA CTT Peer NTR Fee? 


18 FT OCR | A IPT MS (SHS), We AACS SS, CHRA AACS AT 


ONT PTT BlPDIATIAT CTT FRET OUTER fae? 


: OT, HPD .. TT FP PUT MCKIE See DIPOACOT Wee AAT DHIPOIMT ISAT, FS Wee AAT 
IR THM TAT GPO IPS, PS TST 


: WRB TT 


1 8CP 
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Name of the interview: Elizabeth 
Date: 24, 07, 2011 
Duration: 00:17:18 


Place: IML 


» OATS Cert HHH IL FLT 

2 OF COUP FAR? 

7 in Brief 

18, OF... ST WT ..., WATT BF MCT, TIT Lat HT, Safe Te, GOTT ONT TAT, OT... ERAT, 
outa Ge TET TreaTCH CT PTT BIC, OITA GEE MCT Ree OT, oe Peace ona ons nT BoifITCw 
IBGT IPOH Payor Beare sary ioe oa GAIT, ON NAS fer aT .. PINT Ze Hao TAS FIT 
IPE MET BCR, Be FeiPPT BeAC] APOrT ACT, ANCA PCT HET, IROT A SCH, (HGTATR IT ECT 
BPE OPTI, MTT SANT APG GTA PNT NT, MCT ONT POT AT DIT FRA HT OANA AATCC. TOR, 


OUHNT ITB TPHICE IG TCT EP ANT A/ RAT CPT THATS? 

2 OMT MT MU IE ANT TA AAA, FIT IMAC APT MT ET TGS A | AT BD ABET QT, WT 
SSAA NPAT, AMATO AOLCS AT OWT A... BT MS CAP ACT OTA | Hal BW lS PIS AA WIT WT 
face A.. MAT YIS AIS YI HIT. HT. WHER GCS, CHP, ANT, PACT HPI MSC AT BCR, SPL 
O.. MICT.. ARPA NS, MCT CAS APH CScea if | AYCH META TY WI ACS WI | OA VA AGT sore 
area CPT aRAa..aer Peo trarer coon cicas aca Gar Bea ferro’ | aay CATT UE, A Tee Ie FReTTT 


: Oe Facer “era ary Fee? 


OT, RA UT AA? AT *RT, AA? 
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267 TW CY FT COT 


MTT I rear TIT Cl? 
ST AMY Wo ANS WAC OCT, HA ANS CAMS VT IHL A FACS AoW Kea [AIP ASCs] A oPsy 


IRGT ARG BT | CP AE PHT, Ol A Har cH hee PaeT, Har Mile are afer WANS Fee PT, JECT AT Sar 
2X, OS Ae Garey ST, ONT IG POT .. AMATO LT FACT, MOIS SCN 


QT MCAT CATE LT SCR, ACHAT HCY ACT YT PY, GT OP AIP THAT? 


‘tify, afer ores nif Hara ater aeancac+T Teel AICTE Fler OTICR Get Sbifer FACT BOT .. GACT 
MRNA TSO, AMT MACKS Aer, AAT A, MAMA ACT SA COMMS CRIT A CIT TCT AF YTV TRA Pear 
OT YI MA UT | OAT, MIT, DIST AT, ICT, MCT WEA A.. AIC FAT WAT WEA ASW. 


CRCTCMA Heel PIAS ACV PAS | MZ.. 
2 OPNCHe CHET TOS 


: OT, 42 Hays FHV 
MMC HHT PTT AACR? AMAT PCR TMAH SIT 8 eMary faweceit ? 


PHOT, MT JIS HIT, WAT... AIA TS SIT ONT ANAT ONT, FEE GHB... VICT .. ANIC Ice aS 
MZ, VIC, THAT ACL VI BT, WT MANS PY FECT, AT, MOT AT AT, eS ROPaE..AT.. IPC T 
MRT, MRO, AW PET ACR, COMA BW A MMI, OFTO*T, VT PAM VT, AMATO PAT CCT WT 
MIS Slay AT.. Sf, AACE AT AGS WACO, PAT GPT ACS DISA, FE VII? ASA, BACT. ATE 
IJHPST COR FICS WT, WT ard few ACT AT 


: Pafenee.. 


Bf...GaT DIRS ICT GPL... CL HL CABS ToT, OT OMT MCAD AT OAT, PRCT CVF | 


Soret FER? 


OPT, WIT WT ST BW, JIS OT, PPG’ LI TS IPOT PAT | MAT AAT GAT IGT PACHA AT, 
OMAN PAT POT ACO IRCT PAST FACT ACHAT AT ICT PefePIoT MER OT. FE TTT IER SUT AC, TPE 


CPT 
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2 OPAMCOT SMMC ACT CARA, WNT TVLS CHR | 


OT. LGR OMANE MAIHCARCOS , A, ST AAC TA? St OT, fee IT POT Wer | IONE POT GAT 
OCR | Ost 48oT Come foRar | Prost Por ANS Wer, Mie Ser, HT GANT LPL BA, HS COT WAT Ya 
PRG POT FI OV, LT AAA ACH IPOT CGA.. TNS AVA .. GT ANE LPT PS GCS ACT Ys Se 
aC. . SPOT BIS A Peper A AAT CBI IPT FEZ ICT IBOT AS A HABIT VT, OAT ACY FICS 
FITTS, Tier OTH THT TCT, NSCS CS OT eT CHANT WA..AA AIT, FA AIT AT. JBGTOT.. 


IR Mh FACS eT AT MPA AAPA AMPS, OAT 7 GT AACAISY Cols AS, Fw colt BS 


: Of LF.. MA GMT AMI A HAC AMIATS APT MAAS ACY AT, AMATS for SF AP MAT, GINS AT 
for 87, CORD... 


: 20 Qe CRT OT Bw ITE | 
Sl , THOMA GAP VATE | 


PIT TPE MPT, Ae Ma, My TCT ee CPMOT POI AACS BA? 
2 PTO? 
BT ATT | 


are face Br, ora are fae, ors Fafat.. fore Bes Fe APT NOT BT. OT POT GPE... O.. P RT 
Pa BT, OPT, PT VIM PHWT VIS FA .. AA GCNCIGT PCH AMT APT. MAPA. OAT AT VET Ps 
WMIATS CPT PIC AT CTBT, MP VOT, AG POT IT LPP, MS AST PT | AT TWAT UAT ADICTS AUCH .. 

VI ANS WT AT SMMC TY! PAT Gay Aid BAG OT WMT ST ME IO, AT eaters PeIVA , Aa 
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UT UAT PACH DCT IONE, AMA SANT CHIT BIT PAE ATA FICS PST HLH ACY ZT.. 


2 PATA S.. FUT TAR... TPT VAT ICD, SUPA RCT PeeTaT, IPOT CCRT PReT YS Ie PRET, BIT YS TRI 
PRETT.. IEOT CCT AACE TTS ST IRCA AIA POT VT, OF PY KOT VSS ota Aer MAB. Cor fefaawy 
IT CH LE TT AMT FEZ UT MAW. AMT CGT CDCICE..CUCIS Aq, Piney outst Fecal. onfst Ul BT 
CASTE WeT.. AAT CHS. STEAM, APT COCR APH AMS MS OPH, MOT PI] A ACHAT FPR. OT 
ONT ASME CHT OTT GOT ACT. .LOT SPIT, WIS BUCA, MoT Oy GUT eT BAT OT IAT AT 
IPTG TAP (HG KA PACS BI ACTH faer. OS Ie SMACHA SilCGS APT ACD..AADT COV 

IGT BEAT FA, GOTT COMA BIT NCAA... HIT ANC AT WA MT WATT IPO TG GGT TAIT ITT 
ACY. COV POT CIA. -PITT.. MMT ME PIN. MCT GPS , APO TICS AA..ACT.. BCA oa VS 
wrysar, Seca aicat Aer... fee TORI SA ALAS LI HST OH Teal Gay AVE Aer Awe WIS 
LI POT WT.. OPT POT TCT PANCOTT IGT. AISTH WS BOT fAwG fare, MACH faced SAT 
PTY POT A AT eT OIC PS TICS AACA AMPA ACHP... ATT PT ACS Prey PT 


2 OPA PROT SA Sieve? 


PUT AT] VAS NA? IEUY.. DITO, TOMER, Te, Slery, Bw, AMT MPL.. Tf | FBS Na AACR 
VY PT PNT... 


: Ohl CA FACS AeaT, HS 2 1G 


CG? TT. TECHPL LUCK SAAD IPG ART, ONT Al ACT ACT AAT ANAC. PITT HCA... ATT 
LT HRT PONG, FES GST A AMBCT YT MCT RT U.. MT Ia CAE... AT. TT SACK AG SAAT.. 


RE COAT TD. AM ANCE ACP LANA | 
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Name of the interview: Elizabeth (Interview 2) 
Date: 05, 07, 2010 
Duration: 00:16:06 


Place: IML 


2 OAfey PTT OCR? 


: fer, orerarraferr- TZ ST | 


2 PIG CPT DAC? 


£ OT, PPB farce IRE HAPTTT Me 4 MICH Gar ace BI 


OG! 


: WSBT Bea SH MSE foe AAT 


Ac 
Ac 


: PIRRIT GPa TIT BITSY Cars face , SACHS CAAT ISH BaD 


AB\« 
B\« 


1 ONT OMe VDT MG SH MSES , FIT TAMA ST AAO ST PY 


: QT TT VM PA CWT IT MWAH WT CAT 
: oars fprichs Fee BET? 


: Oaens fprichs Fee TET? 
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: Dt. OR LEE Ara, re SCHR, PITT ATT FCT ALT BT OAT APT FPR CT AST, OAT, MCT MNT COT 
CRI BT, ICT IPCC fife OIATAT VAT AMT FICS MS, OWT, VT BW A 


1 IPT AW 


2 HAP PTI CH ST AO, MAP fey Fearees, re fee Tit NS, MOIS Fer, Cor fafaroy 


IAPY, IAT COV FORA | 


: POT ACS BA AV, OAT ? 


: Riba? BT. A, F.., & BIB RIT Safar TH Kea Prcareary OT oro eatery oae for eR Pag FAT 
EGP BT ICT, ICT OUfa AlH BAT, OT.AGT ICT THT, AUNT TOT POT IHG AAT CIS PACT AF | TOT. 
ONT GOT TL.. GETS DIRT, ICT fefrIoT HOT BCA ACT, OPT Crate Bae FE PATA, OT WIAA Grcz 
OCHS FAT, TCT Ula Ar YS Ja Life TACT (HST Pal UA GMA UW MPLA PY Al OAT MAKIT 


MS, PITT ORT AAP AT ANAT IAT CT FACS ANAT CVT PACS MATA | 


AB\« 


2 ONT CHT aT Bacar PTT fae aC, re Hw FAS, CRIA, Ws AT fooTICA Weel, oT Lor fooTA AT 
TIP, [aca foocaeat acy. .eucar feos abr facr ofr comer CAPT criferer acer Oar eriferert OmAcATS Fee 
Pas AT FCT MT OUT IGT PAS IGT AVA UCT IBOT NAG, WRG Abr Abifewpey agra Aenleewas 


Gy, NIC AAT Mee WT Sas Soy | 
2 BSAA Va TW AV oieme Gey ATP 


2 af a at 


2 OORT | 
: DHT BR Ua Biers, Var Aen cr, faferiby ae cat wisy a Aiea Te, 


: TRS SBT OPIIGT THY BIT TMNT CT 
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: weys sar fefine "Ace, GOOIATIT Weve Bercaw fap Oar cae FACACR, MITT IF PACK, PIT AMA 
OT WIT AF IVA ST | GS IRA Py, AG fepw ory Geary feet | ons fey fear CHAT, ICT Tea PRT 
TPS, TPS WMT | CO M.. MCT COBO FHF CAP POC OCA OP BAZ | araT CnoTYE 
BROTH RCAC, GOTT TCT OAT, FHS ATT COTE BIS , ICT GPO, OPA GIPOIT EA ET 
CUBS COT AMC CFOS CHET GAT | Git WT IPC TeAifer SOIR PATS UT, SCH PEROOS FSC 
MAT | MT AMATO ADR AGAMA ACT VIM | PAT HR FEY CHAT ACY ASC AMT CPT STIR 
CE | HITT PAP SPT SCR, Cm e CICK .. FB.. PET IP FATS BAT, SOTA, GAT AT VACT.. HRTOS 
BF PA AUCH |. ACHE wr SOUP CM PY HDT 


: ODT TT, PS AT GH, HANA MPC WM SF, WT SCT .. PATHS MSSSeN..ATT 


IST CS, MPN HS. PHATE CH.. TORR, PA, "PT METH TCT ST TAMPA CLA CAC 
ICR | AAT PI OHV, AICP H NS. SLR MATOS ACA. CLAS, WG 7 METI 

MS. JECT JRO MCT .. IE ACTA AT. FHS GT | VI THAT Aey SIT GT TICS fs BAT THA 
wnR.. 

2 OPT BLT PO ACT TWAT MOM RCT? 

MPU AST TA? YS AHA KH, MET RIBAS. 

2 OPAMNT GIT SPACHST AY AST FR... 

2 MCT BT, WY BA.. WS OMG 4S I ford, aT BE TS WT NS | YT HeTS 

2 MITT SCAT PCCM CACHE ACTPGT OY PIT SWNT. PSC WAITS BAP 


aay aaa Oretey Tee MY ECCT T .. APO BIS AAT. PACT PLT GA BCI PCH Ace, BIS PA RC, 
waiter ater TAT PCT HE | FEE AMATO PCT CHAT SAAT | P HIT OCHCOT.. 
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2 ONT CHIT TH? Ley AAT LAP 


TAT, IPT HY CPT TT CHS | ATA PHT DAM PAT | 


2 RICA AMATO WNT DARI Car 


OSE, ... SY PY AT TORE, Te SEE CHP. PACT BY.8 Oar PACA RTT. Afr TIT BHICS facsy 
POIT TMT TIF MCS BT, HITT MATS AA.. OI OAT, VAT MCT GCICT CAAT, GET GPS wt RIAD. 
TORT CY TPT Pe BO OMIT CONIA VT AI. OITAT GOTT TCT IPT, FE ICT POICH. HN OMGRT 
BU PA ACT, HITS MPL TPT PED MET TYTPT, ANNA, PET TPT COCBIAIC GAT CGR BCT 
Cer Gey PERT, AT CAAT VT AGT Pre BT, OL NT PCT HT IT, MEG PAG FT, JADT BCDB 
HAO FAS. MCT. AIC IPH PAH MW. ALP. MAM , UM AMATVS.Co Yo Sw erT CIT Ace 
PCY, OIA ICT .. MITT ATP TMAlereras YS VOT WaT AF BET AAT PAT SU, OA MND fifyeoa WUT 2, 


2 ODRT WT, MGCP VS SRT HY Pst Bi AMPA Ae EY STATS SOW PCA IRC HLT CHCA | 


OP, WRF SO, WS MS 


: OMIT Bier le Aer Of GTITH CHAT | GPT BPH onfay 
PCAME PACT | HANH GAP LANA | 


220 OF SCHIP, ME | 


a2 


Name of the interview: Kitty 
Date: 24, 09, 2011 
Duration: 00:10:11 


Place: IML 


» Ortenet PIC eT HCE MRT BEA FOR TILT 


: You know I am Spanish teacher here, institute of Modern Languages, Dhaka Unversity; 
(38 cr, HS ay 4 ~>Ifert Fobra RAT, SASTSSS MF THT TLS, MT SHES) I am coming 
from a Spanish company, its not company, they are providing teachers all over the world, 


so I applied for Bangladesh and they Choose me. 


: Why did you choose Bangladesh? 


: This is a big question, I wanted to join, know a poor society, to mix with them, to live 
with them, you know I am coming from a rich society 

: To help people? 

: Yes you know, the which provide me, Isa company doing welfare.. 

: When did you start living here? 

: Two thousand nine August. Almost two years.. 

5 OPA FACS APICE MRT PCT PPR YT, TRENT 

: I don’t know how to speak Bangla. sift arent @ifrat | You know, I am a teacher I cannot 
say what I am not sure of.. 

> VOR PS ACT, CTY ARNCACT MAT CPA ANAC? 

PAY AACR? MET AMCVP TAT | 

2 TReTNCHey fer ow FER eMart GSeror BC, FR HIT PACT fee? 

2 PPT, PRT FHCUAAT, | VP AR APT, MePT.. GIRO SCOP ify Har fa 
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2 DIRPR COT PNT ATITRP 
: ORC. ST Cre OE... MS SAK GSCS HT CT CAT.. CT... 
» Oey fee STAT PACS ACA? PSI OF AMATO ST Vere fee? 


: Of SU Sa.. bt BA SW.MS BAYG,. TW GMS, WT N.. OHAAMS YO HY WH. HPO BT 


: fof BR DTD CTY DITO? 
: foror.. .. feror 


2 FR OPT PVT ANAT, SH AT Ter "GIPOIT CTT 2 WATE OF TUTE, WT TTS TITS OF? 


1 OT CoreAer, Veet THMST.. MS LS ATT PH, HE SH AT AT, SRA TRCPA.. HZ AMS S AMPA GIS. . 
PTT OCP Shor crrerd NPT, fr wT au fr WACHE , Boer TS NSH HT Tear 


CIT PaeBoT POT ACT BT ? 


2 fy OP, IPC AT CISA, fr SANT CMA, MATL OT - PT AA, Oy Sify, CRIS AO OPT GIT, 
NSP AT | 


: GU BG Poe UAIAIT, BUA fore AF BIST ST TET. 


£88 WAT, &.. foror ay, foror Wo IY, POT IT WAHT, ACAPCT Ta, .. Peevey, PCT FECT, 
YROl RO IY, LPO FDOT. 


2 TPT OCR, APM? 

: FPX? Bl, PHS, PHR.. 

CT, MS OF Ae RIT 2 A OR.. 
28 CT CT. 

3G GSS OF Te 7A.. 

2 ANGE. 

TP URE LG | HOF T.. 


OP, SPSS fw, afafee SS CVO WS CHA.. .. 
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Appendix — 3: List of the questions 


Questions asked to Lidia: 


The Questions: 
1. Introduce yourself (Name, age, Profession, Nationality etc.) 


(arerae Facer HACE HAT BCA FPR ALT) 


2. Tellus about your home town in brief. 


(artes Picea “Rat PHC FPR IV) 


3. Sharing your happy/sad experience of living in Bangladesh . 
(ARATE SITS SrT/TH VSO Fett TH) 


4. What aspect/s of Bangla language seems to you difficult? 
(SEN GAT CHAT Hr Soa PICK HIA/AT CAT SA?) 


5. Have you received any training of Bangla language? If yes, how long? 


(Aer Sra Ga Fe aTstis CIA ABET frCCRT, PO facrd GAT) 


3D 


Questions asked to Elizabeth: 


dS. ONtata PCert ICS AE <ELT 
:(Please tell something about yourself) 


HMA CAAT CAC AACR? UAT ATT/ AT APHIS <TC fev? 


(Where are you from? please describe your village/town) 


©, TRNCACAT STMT CPT AMAR? SUATT ICR ATCT SUT aa Mavererl fe fee 
(Do you like Bangladesh? Say something good and bad sides of Bangladesh) 


8. maf fe Algl PACS Alea? APL fPwics Aiicw Sat sere fev? 
(Do you know cooking? How do you prepare “Pasta’’?) 


@. ART SAA CIA MOET AAAS SIC HTA/AT ACA Vl? 
(What aspects of Bangla seem to difficult/easy? Why?) 


